
 ENGLISH 5550: STUDIES IN TEACHING COMPOSITION 
Dr. Kyle Jensen, Associate Professor of English 

Auditorium Building 209 — T, TH 12:30-1:50 
Office 408H — M 9-11 & by appointment 

 

OVERVIEW 
The purpose of this course is to establish a baseline set of pedagogical strategies for the effective delivery of first-year 
writing instruction at the University of North Texas. Over the years, rhetoric and composition scholars have produced a 
diverse range of scholarly resources that are responsive to the diverse needs that instructors encounter on a day-to-day 
basis. But knowing how to navigate these resources can be difficult if: 1) you are new to teaching first-year composition; 
2) you are new to rhetoric and composition research; or 3) if rhetoric and composition studies is not your chosen area of 
graduate study. 
  
One of the most effective ways to navigate the field’s research and thereby develop effective pedagogical strategies is to 
identify core concepts in rhetoric and composition research. Once you have identified these core concepts, you are better 
able to deliver the required course materials in our first-year writing program. As you know, our first-year writing courses 
this year are organized around the question: “How Should We Write About Race and Racism in the Contemporary Historical 
Moment?” Our readings in this graduate seminar are thereby directed toward helping you and your students answer this 
question effectively. Of course, our program’s core focus is the study and practice of the writing process. So, as we read 
race-based research in rhetoric and composition studies, we will do so with an eye toward what that research teaches us 
about writing processes.  
  
By learning to name and assess the values that rhetoric and composition studies associates with the concept of race and 
process, you will be poised to develop a pedagogical philosophy that organizes how you deliver first-year writing 
instruction. Consequently, you will able to implement and revise new instructional strategies in the coming years when our 
courses are organized around a different lead question. If the goal of the course is to establish a baseline set of 
instructional strategies for first-year composition courses, the ethical imperative that drives our work is the development 
of thoughtful, research-driven instructors. Everything we do in this course will be animated by the project of bringing these 
two strands (research and teaching) of first-year writing instruction together. 
  

COURSE  OUTCOMES 
1. Establish a baseline set of instructional strategies that help students deliver first-year writing instruction more 

effectively. 
2. Learn how to track the evolution of concepts over time, focusing specifically on race and process. 
3. Become conversant with rhetoric and composition’s scholarly research by learning how the concept of race and process 

have evolved over the field’s history. 
4. Learn to identify, evaluate, and revise instructional strategies by measuring how different versions of process motivate 

pedagogical research. 
5. Develop a set of how-centered techniques that help students accelerate their literate development. 
6. Develop a set of what-centered strategies that help students expand what they understand the study of writing to 

entail. 
7. Develop a research-driven pedagogical philosophy that selects instructional strategies that are appropriate to the 

audience. 
8. Develop a habit of drawing on research to evolve first-year writing instructional strategies over time. 
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REQUIRED  READING 
Rhetorical Listening: Identification, Gender, Whiteness by Krista Ratcliffe 
Tears We Cannot Stop by Michael Eric Dyson 
Stamped from the Beginning by Ibram X. Kendi 
Bootstraps by Victor Villanueva 
Reimagining Process by Kyle Jensen 
Antiracist Writing Assessment Ecologies by Asao Inoue 
The Racial Order by Mustafa Emirbayer and Matthew Desmond 
Naming What We Know by Linda Adler-Kassner and Elizabeth Wardle 
Understanding by Design by Grant Wiggins and Jay McTighe 
  

REQUIRED  ASSIGNMENTS 
Rhetoric & Composition Dictionary  (25%) 
The purpose of this assignment is to help you track the terms that distinguish rhetoric and composition’s instructional 
research. To navigate this terrain adequately, you will need to be rigorous in your effort to locate, follow, and define each 
key concept as it relates to process. In terms of formatting, you will need to (1) identify the concept, (2) trace its 
appearance in each book by citing relevant passages, (3) locate associated terms, and (4) provide a glossed definition. 
Initially, I will help you with this process by suggesting concepts to include in your dictionary. But as the semester unfolds, 
you will begin to assume responsibility for identifying and explaining the relevance of each concept to rhetoric and 
composition studies. Developing this dictionary before each class is how you will prepare for discussion. 
  
You may complete this assignment digitally or, if you prefer, in a Moleskine notebook. If you have any questions, please 
speak to me after class or stop by office hours. Additional details (including successful examples) will be forthcoming. 
  
Concept Definition (15%) 
You will identify a process-related concept from our required course readings and produce a one-page, single spaced essay 
that outlines the historical, material, and theoretical parameters that distinguish its instructional perspective. The essay 
should: 1) define the concept using citations from the text; 2) explain where the definition emerges within the discipline 
(e.g. In contrast to other approaches); 3) identify the material assumptions that relate to the successful delivery of this 
approach to process-oriented instruction (including institutional and/or bureaucratic processes); and, 4) abstract 
instructional strategies from its recommendations. 
  
Research-Based Exercise (15%) 
In this course, we are reading books that have not been written by rhetoric and composition scholars. The reason is that 
scholars from other disciplines have a great deal to teach us about topics related to first-year writing instruction. One of 
the major goals in this course is to engage in an activity I like to call reading around writing instruction. The basic idea is to 
research a topic you plan to teach by consulting a diverse array of materials. Using these materials, you will then imagine 
how to deliver them in your course. In this assignment, you will select a chapter from one of the following books: Stamped 
from the Beginning, Tears We Cannot Stop, Racial Order, or White Rage. Then, you will 1) abstract the core ideas from the 
chapter and 2) develop an in-class exercise that helps students both understand the relevance of these core ideas and put 
them to use in a writing assignment. Additional requirements: 1) your exercise must work within an existing unit in the 
first-year writing sequence and last for an entire class session; 2) you must provide a summative description of the 
exercise; 3) you must provide a set of learning outcomes to be achieved; 4) you must provide an assessment mechanism 
that determines whether your learning outcomes were achieved; and 5) you must provide a teaching plan that delineates 
the specific steps that will lead to the realization of your learning outcomes. This document should be no longer than two 
pages single-spaced.   
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Learning By Design (25%) 
Following the direction of Wiggins and McTighe’s Understanding By Design, you will develop a new instructional unit that 
offers successful techniques for literate development and expands students’ understanding of what the work of writing 
entails. Your unit must contain: 1) an overview; 2) an outline of pedagogical assumptions; 3) a set of overarching 
outcomes that facilitate enduring understanding; 4) a set of sample activities that help realize those outcomes; and 5) a 
schedule for instructional delivery. 
  
Pedagogical Philosophy (20%) 
You will produce a one-page, single spaced pedagogical philosophy that incorporates the course’s required readings. Your 
pedagogical philosophy must contain: 1) an overview of the instructional values that distinguish your approach to first-year 
writing instruction; 2) specific examples of instructional strategies that help you articulate your values to students; 3) 
demonstrations of effective implementation from student materials; and, 4) a reflection on how you anticipate your 
pedagogical philosophy will evolve in the future. 
 
GRADING  POLICY 
My policy is to leave final grade determinations open until the day grades are due to the university. This means that if you 
receive a grade that you would like to change, you may revise the assignment in order to earn a higher mark. The final 
project is, as the title indicates, final, but you may bring drafts of your project in during office hours to gauge the type of 
grade you might receive. 
  
ATTENDANCE POLICY 
You may miss two classes unexcused during the semester. After that your final course grade will be reduced by one full 
letter grade. 
  
ACADEMIC  DISHONESTY 
For UNT’s policy on academic honesty, please visit: 
http://www.vpaa.unt.edu/academic-integrity.htm 
  
DROP  POLICY 
For information regarding UNT’s course drop policy, please visit: http://registrar.unt.edu/registration/dropping-class 
  
DISABILITY  CONCERNS 
The University of North Texas makes reasonable academic accommodation for students with disabilities. Students seeking 
accommodation must first register with the Office of Disability Accommodation (ODA) to verify their eligibility. If a 
disability is verified, the ODA will provide you with an accommodation letter to be delivered to faculty to begin a private 
discussion regarding your specific needs in a course. You may request accommodations at any time, however, ODA notices 
of accommodation should be provided as early as possible in the semester to avoid any delay in implementation. Note that 
students must obtain a new letter of accommodation for every semester and must meet with each faculty member prior to 
implementation in each class. For additional information see the Office of Disability Accommodation website at 
http://www.unt.edu/oda. You may also contact them by phone at 940.565.4323. 
 
ACCEPTABLE  STUDENT BEHAVIOR 
Student behavior that interferes with an instructor’s ability to conduct a class or other students' opportunity to learn is 
unacceptable and disruptive and will not be tolerated in any instructional forum at UNT. Students engaging in unacceptable 
behavior will be directed to leave the classroom and the instructor may refer the student to the Dean of Students to 
consider whether the student's conduct violated the Code of Student Conduct. The university's expectations for student 
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conduct apply to all instructional forums, including university and electronic classroom, labs, discussion groups, field trips, 
etc.  The Code of Student Conduct can be found at www.deanofstudents.unt.edu. 
   
SEXUAL  DISCRIMINATION, HARASSMENT, & ASSAULT 
UNT is committed to providing an environment free of all forms of discrimination and sexual harassment, including sexual 
assault, domestic violence, dating violence, and stalking. If you (or someone you know) has experienced or experiences any 
of these acts of aggression, please know that you are not alone. The federal Title IX law makes it clear that violence and 
harassment based on sex and gender are Civil Rights offenses. UNT has staff members trained to support you in navigating 
campus life, accessing health and counseling services, providing academic and housing accommodations, helping with 
legal protective orders, and more.  
  
UNT’s Dean of Students’ website offers a range of on-campus and off-campus resources to help support survivors, 
depending on their unique needs: http://deanofstudents.unt.edu/resources_0.  
  
Renee LeClaire McNamara is UNT’s Student Advocate, and she can be reached through e-mail at 
SurvivorAdvocate@unt.edu or by calling the Dean of Students’ office at 940-565-2648.  You are not alone.  We are here to 
help. 
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READING  AND  ASSIGNMENT SCHEDULE 
WEEK ONE (August 29-31) 
Tuesday: Course Overview  
Thursday: Naming What We Know (17-34; 48-58) 
 
WEEK TWO (September 5-7) 
Tuesday: Naming What We Know (59-70; 71-81) 
Thursday: Naming What We Know (105-121; 157-170) 
 
WEEK THREE (September 12-14) 
Tuesday: Reimagining Process (1-19) 
Thursday: Reimagining Process (19-44) 
 
WEEK FOUR (September 19-21) 
Tuesday: No Class Meeting  

*Please Read: Reimagining Process (45-81) 
Thursday: Reimagining Process (109-135) 
 
WEEK FIVE (September 26-28) 
Tuesday : Rhetorical Listening (1-46) 

*Krista Ratcliffe Visit 
Thursday: Rhetorical Listening (47-76) 
 
WEEK SIX (October 3-5) 
Tuesday: Rhetorical Listening (133-171) 
Thursday: Bootstraps (51-90) 
 
WEEK SEVEN (October 10-12) 
Tuesday: Bootstraps (91-118) 
Thursday: Antiracist Writing Assessment Ecologies (3-24) 
 
WEEK EIGHT (October 17-19) 
Tuesday: Antiracist Writing Assessment Ecologies (25-76) 
Thursday: Antiracist Writing Assessment Ecologies (77-118) 
 
WEEK NINE (October 24-26) 
Tuesday: Antiracist Writing Assessment Ecologies (119-176) 

*Concept Definition Due 
Thursday: Understanding By Design (1-56) 
 
WEEK TEN (October 31-November 2) 
Tuesday: Understanding By Design (57-end) 
Thursday: Stamped from the Beginning (22-30; 104-119; 120-134) 
 
WEEK ELEVEN (November 7-9) 
Tuesday: Stamped from the Beginning (161-76; 235-247; 269-279) 
Thursday: Stamped from the Beginning (323-334; 365-377; 440-455) 
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WEEK TWELVE (November 14-16) 
Tuesday: Stamped From the Beginning (456-end) 
Thursday: The Racial Order (79-129) 
 
WEEK THIRTEEN (November 21-23) 
Tuesday: The Racial Order (130-183) 
Thursday: The Racial Order (184-233) 
 
WEEK FOURTEEN (November 28-30) 
Tuesday: The Racial Order (234-281) 
Thursday: Tears We Cannot Stop (44-123) 

*Learning by Design Due 
 
WEEK FIFTEEN (December 5-7) 
Tuesday: Tears We Cannot Stop (125-193) 
Thursday: Understanding By Design + Pedagogical Philosophy Workshop 
 
FINALS WEEK (December 11-15) 

*Dictionaries & Pedagogical Philosophy Due 
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